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This article illustrates how the case study method of training was developed in Ukraine.  It focuses on the acceptance of the case method by teachers and its subsequent development to be utilized in teaching.  An important aspect is how the case study method developed differently in business and public administration institutions.  It also illustrates the importance of devising a sustained case study method development program over a period of several years, the importance of financial support and the use of international consultants in getting the case method accepted.

Case Method and the Development of Transition Countries

“We have long believed that the Case Method of teaching is particularly suited to students in countries making a transition to democracy. Case discussions promote independent thinking, encourage the formulation and defense of personal points of view. They require cooperation and compromise to come to a class consensus. Students are given the opportunity, within the comparative safety of the classroom, to develop habits of individual initiative as well as respect for the views of others, which one hopes, will accompany them into the workplace. For an already well-educated workforce, such as one finds in Central/Eastern Europe and the former Soviet Union, the Case Method could be especially effective in teaching new ways of behavior.” Thus concluded key US experts Howard Husock, Director, Case Program, and Kirsten O. Lundberg, senior case writer from John F. Kennedy School of Government, Harvard University. Both worked as trainers at the first IDC Case Study Summer School and evaluated the needs of introducing new interactive teaching techniques to post soviet educational institutions. 

As a rule, the academic environment of most universities in the former Soviet Union is characterized by a traditional approach to teaching, involving the transfer of information in a passive lecture-format. Hierarchical and predominantly unidirectional information exchange flows from the teacher at the top to the student at the bottom. Class discussions and debates among students themselves are uncommon; critical exchanges between student and teacher are even rarer. The “traditional” system in no way fosters the skills widely required by the modern international economy – critical skills such as teamwork, critical reasoning, decision-making and strategic insight. 

In Western countries, educational professionals and the global business community credit the Case Study Method as not only an effective means for students to gain such key experience, but as a resource for promoting a democratic society.  First, the tool allows students to practice the fundamentals of self-expression within the comparative security of the classroom. Essentially, students learn to think for themselves, express opinions, confidently defend those opinions, and furthermore take these new habits of behavior and transfer them to the workplace and to society.  The Case Study Method also demonstrates and reflects democracy through the sharing of power between teacher and student and teaches them to respect a variety of perspectives and experiences. Outside the education system, corporations, officials, and executives provide information for the cases and in doing so, open doors for communication and free information exchange between sectors of society. This increase in the exchange of information and cooperation offers a further purpose to the Case Study Method – it aids transitional democracies and emerging market economies, such as Ukraine, by fostering a populace more skilled in democratic practice. Individuals develop personal initiative, confidence, an appreciation for new ideas and creative approaches, as well as the habits of cooperation and compromise, which provide a basis for consensual decision-making. This has encouraged a Ukrainian not-for-profit nongovernmental organization to undertake various activities in order to promote future developments of case study method, not just in Ukraine, but also in Central and Eastern Europe. 
Future successful partnership between an innovative Ukrainian NGO and a project sponsored by USAID, developed the Case Study Method from an idea focused at improving public policy education into a widely used tool in a variety of educational capacities, most prominently in Ukrainian business management education.  The Case Study Method is changing the way information and knowledge flows between teachers and students.  The tool’s astonishingly rapid acceptance across the country has laid important groundwork in modernizing Ukraine’s system of management education.

The Beginnings 

The Innovation and Development Center (IDC) was founded in 1996 and is today one of Ukraine’s leading NGO’s, widely recognized for initiating and sustaining modern methods for improving the management of public and non profit entities.  During these initial years, a team of Ukrainian, American and Canadian specialists promoted the use of interactive teaching methods in the public administration curriculum at the Ukrainian Academy of Public Administration. Results from this effort showed such interactive methods, specifically the Case Study Method, significantly improved students’ decision-making and critical reasoning skills.  With this knowledge, the Ukrainian subset of the team brought the knowledge back to the IDC and sought training in the Case Study Method at the Central and Eastern European Case Program, managed by the Cascade Center of the University of Washington. Armed with a thorough understanding of the Case Study Method and support from the Eurasia Foundation, the IDC concentrated on promoting the usage of the Case Study Method under three initiatives as the basis for improved public and nonprofit educational tools.  These initiatives were 

· The organization of workshops for "training trainers", and the provision of teaching support in order to increase the number of faculty well-versed in case-teaching and writing; 

· The facilitation of the research, writing and distribution of case studies; 

· The promotion of the value of these new teaching materials in graduate and executive-training classes. 

To accomplish these goals, the organization decided to follow a series of steps:

· Assess interest in the Case Study Method

· Teach and promote case writing and teaching

· Reinforce this new knowledge through publications, round table discussions and continuing summer schools
Assessing Interest and Teaching the Concept

On October 8, 1997, the IDC conducted an experimental Case Study workshop for teaching professionals drawn from a variety of disciplines at local Ukrainian universities.  The workshop for 19 registered participants consisted of professors from the faculties of: the Academy of Public Administration in Kyiv, the Institute of Journalism at Kyiv Shevchenko University, and departments of Sociology and Psychology at other major universities. In addition to the officially registered participants, approximately twelve postgraduate students from the Academy of Public Administration expressed an interest and attended various sections of the workshop.  At this workshop, Ukrainian instructors experienced in using the Case Study Method in the classroom discussed its value of equipping students with key skills for their business careers.

An unexpectedly enthusiastic appreciation for the case study experience from the participants at the workshop convinced the organizers that the Ukrainian academic community felt prepared to bring their instruction to the next level. So they coordinated the first ever Case Study Summer School.  The school, entitled "Case Teaching and Case Writing for Teachers of Public and Business Administration and Political Science" was divided into two components.  First, participants would attend an intensive two-week seminar in Odessa, Ukraine between 26 June and 5 July 1998 to learn the Case Study Methodology as well as the basics of case teaching and writing.  In November 1998, participants would regroup for four days in Kyiv and present the first draft of their own cases.

The participants and the teachers of the first summer school were an international group from a wide variety of backgrounds including Ukraine, Poland, Belarus and Azerbaijan. The IDC received 50 applications from participants who represented 28 educational institutions from 12 cities and 5 countries.  Ultimately, 28 participants, 20 who taught at public administration institutions, 2 who belonged to other disciplines (teaching methodology and journalism), and the remaining 6 who taught business courses, attended the seminar.  Among the participants were 15 full-time senior faculty members, 5 junior faculty members, 6 full-time graduate students, 3 graduate/teaching students, and 1 full-time researcher. Most of the graduate students studied at Odessa State University and arrived with their head of the Teaching Methodology Department.  Teaching staff for the 1998 Summer School included trainers from the Kennedy School of Government, Harvard University (USA), Winthrop University (USA), and a Ukrainian business school, the International Management Institute (IMI-Kyiv, Ukraine). The Summer School project received support from the Higher Education Support Program (HESP) of the Open Society Institute (Budapest, Hungary), the International Renaissance Foundation (Kyiv, Ukraine), the United States Information Agency (Washington, USA), and the Eurasia Foundation (Kyiv, Ukraine). 
During the June/July session, the teaching team introduced case teaching in detail. They taught sample cases and students were also given an opportunity to teach cases for themselves. In addition, the first session dealt with a case writing component which provided an understanding of how to collect materials, how to prepare interviews, and how to process materials in order to construct a high-quality case study. During the workshop, participants were required to draft a case and present it to the teachers and in doing so receive firsthand, expert feedback. The training session was structured in such a way that during the first few days a visiting American professor explained the reasons behind using the case study method and how these techniques are incorporated into the curriculum at American universities.  US experts then led an intensive training program of case teaching and case writing. The summer school concluded by inviting Ukrainian professors to demonstrate the effectiveness of case methods in Ukrainian institutions.

Participants returning in November presented the cases they had drafted in July and perfected over the following months.  The workshop followed a very clear structure.  First each participant presented his or her case.  During presentations, the other participants filled out feedback questionnaires. These commented on the case’s substance and rated how effectively the case’s issues had been communicated to the audience. After each presentation, participants shared with the author their comments and observations.  Finally, to conclude each discussion, one of the Ukrainian case study experts gave a case debriefing.  This process of offering constructive criticism and sharing practical teaching experience, not only helped the participants improve the structure and clarity of their cases, but gave them a valuable understanding of the insights and discussions a well written case study can provoke.  Before departing, each participant was given the feedback on their case so that they could further revise and perfect their work.  

Reinforcing the Knowledge

To build on the growing cooperation among case writers in Ukraine and other Eastern and Central European countries, the East-East Program of the Open Society Institute funded a roundtable discussion, which was organized by the IDC. This was known as "Strengthening Teaching and Production Capacity for Case Teaching and Writing in Central and Eastern Europe" (January 16-18, 1999). The primary goals of the roundtable were to foster cooperation, encourage exchange, and receive professional critiques of fellow writers' cases. 

At this time, the IDC began working to continue the momentum created by the first Summer Institute by publishing two books and producing a Case Study Methodology video. One book is based on materials used by trainers from the Kennedy School of Government at Harvard University, which has been used in the recent workshops and seminars. The Kennedy School of Government generously granted permission to IDC to translate these materials in Ukrainian. The other book contains materials prepared by two Ukrainian specialists, Paulo Sheremeta and Genadiy Kanishchenko, who write and teach case studies applicable to the Ukrainian experience and who continually urge their students to take an active role in their own education. All of the materials were designed to reflect the needs of the upcoming generation of progressive Ukrainian teachers. Lastly, the video presents an overview of the Case Study Method to promote usage of the method across the nation. Books were published with support of the Democracy Fund of the US Embassy in Ukraine. They received excellent feedback from university professors and were run for a second printing.


Teaching the Concept. Part II: Second IDC Case Study Summer School

Since the 1998 Case Study Summer School had so effectively demonstrated the value of the tool, the IDC decided to offer a second Summer School in 1999.  The experience of 1998 Summer School and careful analysis of participants' and faculties' evaluation forms helped the coordination team design a new program for the 1999 Summer School.  

In 1999, the IDC received 56 application forms. Of that number, twenty-eight participants from Ukraine and five other countries took part in the school.  As participants themselves pointed out, there was an excellent balance regarding age, sex, and work backgrounds.  Two public administration participants returned from the first IDC Summer School, one as a student and one as an instructor.  These attendees were two public administration representatives from two public administration institutions (only one of which was a Ukrainian institution) at the workshop.  In 1998, the course’s audience shifted markedly away from the realm of public administration.  Twelve of the participants were instructors in business-related subjects and six came from the NGO sector where they conduct training for business and a non-profit audience.

That year, instructors came from Harvard and from the University of Washington’s Cascade Center.  Again the school’s proceedings were mainly conducted in English.  The second summer school also received an overwhelmingly positive feedback.  After the second school, the organizers took a step back and along with their instructors, re-evaluated the program to understand the key information learned, success of the program and how to build sustainability of the methodology.

Strategies to Institutionalize the Methodology

1. Local Instruction

All of the summer schools instructors emphasized the importance of using local experts for several reasons including language and context.  Local experts tended to be able to explain terms in common languages.  They could also facilitate discussions in their native language and help overcome language barriers.  Often the author of an excellent case could not participate in a discussion because his or her spoken English was limited.  The second reason for using local instruction is to set an example. Participants were most impressed by the local instructors, Paulo Sheremeta and Genadiy Kanishchenko.  They had successfully adapted the case method for the Ukrainian classroom, thereby demonstrating the Method to be not simply a theoretical Western idea, but a concrete tool that could be successfully used in Ukraine with very desirable results. Third, in order to institutionalize the Method, it is truly important to have local experts. In order to further instill effort and technique into the Central and Eastern European context, local experts should take over the bulk of the case teaching and case writing in summer schools. Foreign experts are very expensive and only a temporary solution.  Adoption of the methodology hinges on a consistent internal effort to spread its usage throughout the country.  

2.  Relevant Cases 

A second key factor to institutionalizing the methodology was the actual case content.  As both Professor John Brock from University of Washington and Kristen Lundberg from Harvard noted, a key factor in national acceptance of the methodology was to increase the amount of Central and Eastern European cases. “Experience has shown us that cases from the current CEE context are much easier for the participants to relate to and understand the relevance of case use and case writing. Therefore, if we hope to maximize the impact of this method, we have to supply relevant materials. We can then also avoid using so many US cases or other cases about situations where participants have to plow through unfamiliar cultural or political contexts. Cases can also be presented in the native language, saving time and making the work somewhat less stressful. (Professor John Brock)”

Lately Ukrainian University professors have similarly expressed the need for the development of local case study.  Alla Heorgiady, professor from the Lviv Management Institute has confirmed this by saying: “Often foreign lecturers who come to Lviv Management Institute to teach their courses use the Case Study Method.  From my point of view, foreign cases are different from our every day life.  That’s why it is necessary to write and disseminate local cases depicting the Ukrainian business experience, which is much closer and clearer for our students to understand.” Oleksander Bitter from Lviv Agriculture University informed the IDC about his intention to implement the case study method: “In the near future we are planning to actively use case studies in our teaching.  The main factor hindering the accomplishment of this today, is an absence of cases describing the local business situation.”

This idea of adapting the Case Method to include locally relevant examples broadened into a desire to create an overall Case Library for all of Ukraine. “Creating a Ukrainian Case Study library of various levels of application is extremely important – especially cases that require a broad knowledge base to apply and necessitate combining mathematical and creative approaches.  This will be a valuable contribution to applying western standards in preparing the upcoming cadres of students.” (Halina Kindratska, Professor in the Economic Department of “Lviska Polytecnika” State University).  

3.  Inclusion of Business and NGO cases
After the second Summer School, the organizers realized that most of the summer school participants were involved in work related to private or market economies and in NGO work, but not public administration.  Accordingly, Professor Brock pointed out the need to bring in more business cases and techniques to complement the selection.

4.  Selection of Participants   

Attendance at the first Summer Institute had been free for participants, funded by Western donor organizations.  The second institute required participants to pay a $150 non-refundable fee compliant with some basic criteria (prior case study usage and experience) in order to admit only the most highly motivated faculty. In this case, Public Administration professors who were not really interested in promoting the new teaching methodology chose not to attend. The long history of conducting free seminars indicates that the same people participate in a variety of training seminars and they do not attract wider audiences. From another point of view, IDC would like potential candidates to think more seriously about such training. By investing their own money (or institution’s money) into training, they will benefit by taking responsibility for themselves and upgrading their teacher skills. Ultimately they will become better teachers.

Cooperation with the Consortium for the Enhancement of Ukrainian Management Education (CEUME)  
From the lessons learned during these summer schools, seminars and participant’s feedback, the next steps for 1999 were to find a way to gather a substantial number of cases applicable to the Ukrainian experience and to work to institutionalize the methodology on a broader level throughout Ukraine’s educational institutions.  Such an opportunity arrived in the form of cooperation with a USAID-funded project.

In 1999, USAID began funding a project called the Consortium for the Enhancement of Ukrainian Management Education (CEUME).  This consortium, composed of over 40 partner institutions throughout Ukraine, and institutions in Poland and USA, formed with the goal of equipping Ukrainian educational institutions with the tools necessary to bring Ukrainian business management education to an international level.  The IDC signed a cooperation agreement with the CEUME.  This partnership was the key to the programs eventual widespread acceptance and institutionalization. The idea behind the project was to work with public and private educational institutions in developing their capacity to design and deliver effective programs for undergraduate students of business and management.  CEUME is also assisting many of the institutions to deliver training to working professionals and provide business consulting.  The project is focused on building the capacity of Ukrainian educational institutions to prepare an effective work force of tomorrow and provide essential information and skills to business leaders and entrepreneurs of today.  

The goal of the CEUME (international project) and IDC (local NGO) partnership was to use the resources of an international aid organization on an ongoing basis to promote a sustainable program, which would continue after the project’s eventual dissolution.  From both ends, the two organizations fit strongly together.  CEUME’s resources and breadth of scope across Ukraine, especially in the realm of business management education, provided an opportunity to institutionalize the concept.  The IDC, who had laid the groundwork, built relationships with a variety of universities and faculties, gained valuable experience, learned lessons in structuring the program and how to work best with the universities.  The partnership with CEUME, however, directed the case study initiative squarely towards the business education field, where the tool has been most widely appreciated since the initiative was developed with the mission of strengthening business management education.  Public Administration institutions also participated in this initiative but only a few became leading partners benefiting from it.

Wider Reach of Case Study Program

By joining forces with CEUME, the Case Study Method was disseminated to a much broader audience than was possible before.  Foreign training specialists (like those at the summer schools) were an expensive option, and restricted to professors who were fluent in English; thus limiting the potential size of the audience.  CEUME’s events trained professors by using local experts wherever available.  Building on the IDC activities, CEUME addressed the Case Study Method at its Weekend Workshops (three day training seminars held throughout Ukraine) and its Summer Institutes (intensive two-week training events aimed at introducing new topics and concepts to professors).  At each of CEUME’s Weekend Workshops leading up the first CEUME Summer Institute in 1999, the IDC conducted workshops on Case Writing that were attended by more than 250 faculty from Ukrainian universities, economic institutes, and business schools. These workshops had excellent attendance, showing the continuing interest of faculties in using these methods.  

Case Study Competition

In order to build a library of case studies and to promote stronger cases, the first ever case study competition in 1999 was formed and was one of the key components to building success.  The competition was planned to stimulate the contagious development of the methodology in Ukraine and further increase the level of preparedness of the business leaders of the next generation. 

To prepare professors for the first ever case study competition, the case study program held a series of case teaching and case writing weekend workshops in five cities around Ukraine in addition to a very well attended seminar at the first CEUME Summer School in 1999.  Through these workshops, the case study organizers were able to explain the value of the methodology to a much wider group at a significantly lower cost than the narrowly focused Summer Schools of 1997 and 1998.  One professor from Odessa, Vera Lubchenko, wrote, “The first time I heard about and became very interested in the Case Study Method was at a CEUME Summer Institute. Next semester I will be teaching a new course and I am planning that a third of our time will be spent using cases.  Currently, I am searching for the necessary case studies.  The first one, which I personally wrote, is ready to be used in the classroom.  By the way, I submitted this case to the CEUME competition.”

For the first competition, forty-six cases were received in six different categories: marketing, strategic management, accounting/finance, management information systems, operational and organization management, and human resource management.  The geographical representation of universities stretched from the westernmost point of Ukraine to the easternmost point; all of Ukraine was represented.  The general level of submitted work showed the high potential of Ukrainian teachers in creating their own case studies.  All the conference participants and key members of the participants’ universities, for example deans, rectors, and department-chairs, each received a collection of winning case studies. 

As a direct result of the 1st Nationwide Case Study Competition, information about the Case Study Method was distributed to all universities.  This had an amazing effect!  Each dean, of course, wanted to see professors from their universities on the winner’s list.  Those who attempted to create their own cases and include them in their own courses began to receive support directly from the university heads.  Initially, many of the deans treated case studies as a typical western manner of teaching, not applicable to Ukraine.  Now the situation has changed.

The positive impact of the competition on education is obvious due to numerous letters received from professors using the winning cases in their courses. "I am very interested in methodological materials that will help me to more effectively utilize case studies in my courses, especially those that I have written.  It would be very interesting, of course, to obtain the winning cases of the 1st National Case Study Competition and/or meet with the authors in order to become acquainted with their personal experience of the method. (Tetiana Pyatak, Professor at Kharkiv State Railway Transportation Academy.)

The first Case Study Competition strongly impacted the national educational community.  In many universities the question of utilizing this methodology was raised for the first time as a direct result of information disseminated through this unarguably successful program. One unanticipated side effect was that professors were highly stimulated to create their own works once they saw the quality products created by their colleagues.  They also appreciated cases that were relevant to Ukraine.

Four subsequent case study competitions have taken place since the first one in 1999.  These competitions have increased the IDC’s case study library to 63 cases, all applicable to the intricacies of the Ukrainian political, historical and business landscape.  Interest in the program as well as the resulting cases grows every year as professors realize that cases are not simply theoretical exercises to be taught by an elite group, but are applicable to a variety of local conditions.  After four competitions, 150 teachers have written 141 cases, including 52 general business management cases, 41 marketing cases, 24 financial management cases, 19 human resource management cases and 5 international business cases.  Case authors have generally been located in Kyiv. Faculty from Kyiv based universities have written 51 cases, 18 have come from Dnipropetrovsk, 17 from Kharkiv and 17 from Crimea.

Ongoing Evaluation

From these competitions came a very important discovery - not every professor can write a good, solid case.  Indeed, in the United States, most of the case studies widely used in management programs across the nation are only developed in a few schools.  For that reason, the disciplines of case writing and case teaching diverged. At CEUME events, most of the Polish and American presenters used cases.  Participants could then see how cases were supposed to be taught and would bring the case from the seminar back to the classroom.  CEUME activities focused on the usage of cases in the classroom and evaluation efforts mirrored that goal.  On the other hand, through case competition, the IDC strives to promote and develop case writing skills relevant to the Ukrainian experience in those who have the ability to write cases, which generally has turned out to be a very small number of professors.  Thus, case writing and case teaching, are two very different aims of the overall program.

Use of the Case Study in classrooms has become institutionalized for a number of reasons.  First, the Case Study Method has been successfully introduced to institutions throughout the country.  Second, the lessons learned during the first and second Summer Schools allowed the CEUME/IDC partnership to adapt the program to Ukrainian needs.  Third, CEUME’s ongoing processes keep the use of the Case Study Method fresh in instructors’ minds.  Since CEUME instructors generally use the case methodology during CEUME seminars, teachers can easily adapt the teaching experience and the materials to their own classroom.  Each quarter, every CEUME’s partner institution is analyzed for progress.  The professors are assessed on criteria such as whether they have revised their courses or designed new ones including the case study method or other innovative teaching methods.  Whether or not professors have actively developed local case studies is also taken note of.  To date, CEUME and IDC have sponsored four case study competitions with a total of 150 case submissions. The 2001 Summer School took a survey across Ukraine and discovered that 179 out of 212 people use the case study method in their courses.  And the number is rising every year. 

The Future Sustainability of the Case Study Program

A study ending in November 2000 across Ukraine sponsored by CEUME and the IDC of case study workshop and seminar participants revealed important, optimistic information about the widespread adaptation of the Case Study Method.  From all major geographical areas, 143 professors responded to the survey.  Of these professors, 130 revealed they use cases during their courses.  Of the remaining thirteen professors, four noted they were planning to use them in the near future.  Eighty-nine cases, both Ukrainian and foreign, are used in 48 different management courses, affecting approximately 32,000 students.  Instructors had received seventy-seven percent of the case studies they used in courses through CEUME events.  Interviewers also noted students tended to react very positively to the methodology in the classroom.  Professors overwhelmingly found the approach stimulates student participation, enhances creativity, and promotes team and professional skills. Overall, instructors tend to apply the case studies to a wide variety of courses, from marketing to public relations to ecology to joint ventures. The study also pointed to a few difficulties inherent in the Ukrainian educational system that did not always allow for appropriate time devoted to the Case Study Method.  For the professors, large class sizes of nearly 50 pupils, lack of training in the methodology, specific required course content and time in the schedule were frequent complaints. 

The future of the case study program within the business management education realm seems assured.  Already, the IDC has branched out its competition to include not only case studies but to develop the teaching tool capabilities of Ukrainian institutions. IDC is rapidly becoming a resource center for business related case studies as many professors who have developed their own case study (independently of the case study competition) are sending them to IDC for distribution to their colleagues.  The next step is to build a Ukrainian center to focus on bringing innovative teaching methodologies to the classroom, a step eagerly anticipated by the Ukrainian educational community.

From the public administration perspective, the progress in Developing Cases in Public Administration is growing, but at a much slower pace for several reasons.  To begin with, CEUME activity in this area is limited to the institutions that have actively sought partnerships and collaboration, the most active of which is the Lviv Regional Institute for Public Administration.  On the whole, a different project, the US-Ukraine Project formed to address reform in the entire Public Administration sector, not just in the educational sphere.  This project has not focused on the Case Study Method to the extent CEUME has. Therefore its integration into the system is very much limited.

Publications

The IDC acts as the key resource for the case study effort and maintains an extensive library of Ukrainian case study material.  The organization regularly updates its case offerings catalog and to date owns a collection of 63 Ukrainian cases.  Of those, 10 provide supplemental video material, 13 have additional materials on disc or compact disk, and two have supplemental audio materials.  The IDC also publishes Synergy, a business magazine that regularly includes award-winning cases from the case competition.

In addition to the books published in 1998, in 2001 the IDC published two recent books.  The first, Case Study: The Ukrainian Experience, is composed of a series of teaching notes and supplemental materials highlighting various Ukrainian professors’ experiences in effectively teaching case studies.  The second, Case Study: Theory and Practice, is a compilation of the materials explaining how to write cases, teach case usage, and adapt cases to the local business climate. Among contributors of this book – Ukrainian, American and Polish authors.

Issues In Promoting the Acceptance of the Case Method in the Realm of Public Administration (Public Administration versus Business Administration)
In retrospect, the first lesson learned concerns the original target audience.  Initially, this methodology was targeted at educators in public administration.  But this audience proved to be untenable.  To begin with, while the initial audience of these seminars was intended to be teachers of Public and Business Administration and Political Science, public administration universities greeted invitations to participate with a marked lack of enthusiasm.  In the space of one year, the amount of public administration professors attending this event dropped from half to only 3 participants.  This could be attributed to the $150 entry fee, leaving room only for the most interested participants. But overall business education establishments more eagerly seized opportunities to learn how to adapt this proven methodology to the Ukrainian classroom.  Two noted adapters of the methodology in the public administration realm attributed the failure of their peers to adopt this methodology to several items.

Yuriy Navruzov, Associate Dean of the Kyiv-Mohyla Business School, agreed that business schools were interested in the Method for several reasons, including: 

· The openness of the world of business in general and the many examples of successful management that can be used.

· The high degree of change and innovation in the business environment, which stimulates the search for new methods of training managers to be highly adaptable and responsive to change.

· The high motivation of the participants to use their new skills in their daily activities.

· The growing number of researchers who are interacting with the business community and incorporating their experiences into cases.

Mr. Navruzov contrasted the level of interest in business education with the low level witnessed by large areas of the public administration field.  He feels that public administration must contend with the following:

· Traditional conservatism of governmental structures and the opposition to implementing change.

· Mentality of government authorities that reject others’ experience because of so called uniqueness and peculiarity of management in governmental structures. 

· Limited number of specialists able to conduct research, develop cases and use them during the trainings for government officials.

The situation is improving due to international support and interest shown by a few disparate schools, for example, the Dnipropetrovsk Regional Institute of Public Administration has developed a number of subject cases and prepared a collection of mini-cases for publishing.  This particular school’s interest in the method, however, is most likely attributable to one of the few professors in this field who valued the methodology.  Dr. Yuri Surmin, Professor at the Ukrainian Academy for Public Administration’s Dnipropetrovsk Regional Institute of Public Administration was a participant at the IDC 1998 Summer School, then an instructor at the Second IDC Summer School.

Professor Surmin echoes some of the sentiments shared by Navruzov and gives further insight.  According to him, instructors in the field of Public Administration generally lack the skills and determination required to undertake such a drastic shift from the status quo.  He claims that today’s 30-35 year old state employed instructor is characterized by a low status in society.  He or she is often occupied by searching for additional means of survival, does not have skills of educational/ teaching activity, and does not understand overall teaching methodology.  Additionally, the prevailing traditions of the classical lecture-style teaching of students hamper the adoption of the new method. The instructor, who uses cases, does so in an extremely unfavorable environment. His or her colleagues who do not understand the methodology, consider him or her to be strange.  Students frequently complain to the dean who, in response, places public and administrative pressure on the instructor because he or she does not clearly formulate the assignments for students. The students in turn do not clearly understand what knowledge is required to pass their exams – on the whole, students are more interested in passing exams than in acquiring knowledge. The institution, as a whole, does not support the instructor in new teaching approaches.  Finally, the difficulty of creating cases within the realm of public administration is made more difficult by the lack of transparency in the government system.  
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